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A SELF-EVALUATION FORM 
FOR ALL MUSLIM SCHOOLS


self evaluation document

(s48)

THE ISLAMIC LIFE OF THE SCHOOL

AND RELIGIOUS EDUCATION

	School
	
	

	
	
	

	School  address and phone number

and email address 
	
	

	
	
	

	School URN
	
	N/A

	
	
	

	Name of Chair of Governors
	
	

	
	
	

	Name of Headteacher
	
	

	
	
	

	Name of RE Co-ordinator 
	
	

	
	
	

	Date of SED 48 completion / revision
	
	

	
	
	

	Date of last inspection
	
	N/A


A 

 FACTUAL INFORMATION ABOUT THE SCHOOL

	LEARNERS
	FS
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6
	Tot

	
	PT
	FT
	
	
	
	
	
	
	

	Number on roll
	
	
	
	
	
	
	
	
	

	Muslims on roll
	
	
	
	
	
	
	
	
	

	Other faith background
	
	0
	0
	0
	0
	0
	0
	0
	0

	No Affiliation
	
	0
	0
	0
	0
	0
	0
	0
	0

	Total on SEN Register
	
	
	
	
	
	
	
	
	

	Total with Statements of SEN      

	Exclusions in last academic year
	None
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	Permanent
	
	Fixed term
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


	COMMUNITIES SERVED BY THE SCHOOL
	

	
	Percentage of learners

	
	

	                                                                           n/a
	

	
	

	
	

	
	


With reference to your last year  
 the Islamic  schools to which pupils transferred.
	PUPILS TRANFSER
	

	School Name
	No. of pupils

	
	

	
	

	
	

	
	


	Please give an indication of the key areas of spending in RE including In-service costs:

	Resources, e.g. books, artefacts & training 



	STAFFING

	

	Full-time teachers
	

	Part-time teachers
	

	Total full-time equivalent
	

	Support assistants
	

	Percentage of Muslim teachers f.t.e.
	

	How many teachers teach RE  f.t.e.
	

	Number of RE teachers with QTS or equivalent
	

	Number of RE teachers currently undertaking QTS
	


	ORGANISATION

	

	
	

	Number of classes
	

	Average class size KS1
	

	Average class size KS2
	


	TEACHING TIME
	FS
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6
	Tot

	
	PT
	FT
	
	
	
	
	
	
	

	Total teaching time (Hours)
	
	
	
	
	
	
	
	
	

	RE teaching time (Hours)
	
	
	
	
	
	
	
	
	


	BRIEF STATEMENT about the INSET devoted to the Islamic life of the school during the past 2 years.

	


ATTAINMENT DATA - 1

	RESULTS FOR THE YEAR


	2007


	PRIMARY
	Number in cohort
	Working

towards
	L1

% 
	L2

%
	L3

%
	L4

%
	L5

%

	End of KS1 RE
	
	
	
	
	
	
	

	End of KS1 Writing
	
	
	
	
	
	
	

	End of KS1 Reading
	
	
	
	
	
	
	

	End of KS1 Maths
	
	
	
	
	
	
	

	End of KS1 Science
	
	
	
	
	
	
	

	

	End of KS2 RE
	
	
	
	
	
	
	

	End of KS2 English
	
	
	
	
	
	
	

	End of KS2 Maths
	
	
	
	
	
	
	

	End of KS2 Science
	
	
	
	
	
	
	


	Please detail any additional attainment data relating to RE not included above:

	


ATTAINMENT DATA - 2

	RESULTS FOR THE YEAR


	2006


	PRIMARY
	Number in cohort
	Working

towards
	L1

% 
	L2

%
	L3

%
	L4

%
	L5

%

	End of KS1 RE
	
	
	
	
	
	
	

	End of KS1 Writing
	
	
	
	
	
	
	

	End of KS1 Reading
	
	
	
	
	
	
	

	End of KS1 Maths
	
	
	
	
	
	
	

	End of KS1 Science
	
	
	
	
	
	
	

	

	End of KS2 RE
	
	
	
	
	
	
	

	End of KS2 English
	
	
	
	
	
	
	

	End of KS2 Maths
	
	
	
	
	
	
	

	End of KS2 Science
	
	
	
	
	
	
	


	Please detail any additional attainment data relating to RE not included above:

	


B
ISLAMIC CHARACTERISTICS OF THE SCHOOL 

What are the main Islamic characteristics of your school?

(Please note that this is an opportunity for a brief summary of the main characteristics of the school and it is not necessary to repeat tables of data.)

Please outline the main characteristics of the learners, including:

� their attainment on entry and how you know this;

� their social and economic backgrounds, indicating the level of prosperity or deprivation.

Please summarise briefly your distinctive aims as an Islamic school and describe any special features of your school. 


Please outline specific contextual or other issues that act as aids or barriers to raising performance in Religious Education, for example:

� any difficulties in recruiting and retaining staff, or governors;
� recent or impending reorganisation;

� mobility of learners;

� particularly important facts in your recent history, such as change of leadership.


Please outline briefly the main priorities in your improvement/development plan, and how they reflect the context in which you work. Draw attention to those that are designed to further the school’s distinctive Islamic aims.


What are the views of learners, parents/carers and other stakeholders of your school as an Islamic school and how do you know?

How do you gather the views of learners, parents/carers and other stakeholders, how often do you do this, and how do you ensure the impartiality of the information?

What do the views of learners, parents/carers and other stakeholders tell you about the learners’ standards and spiritual development in Religious Education?


C


THE ISLAMIC LIFE OF THE SCHOOL 

Leadership and Management

How effective are leadership and management in developing the Islamic life of the school?

The school must evaluate:
� how effectively leaders and managers at all levels set clear direction leading to improvement and promote high quality care and education; 

outstanding   
good     
satisfactory   
unsatisfactory  
� the quality of the leadership of the headteacher and senior staff in leading and developing  the Islamic life of the school;

outstanding   
good     
satisfactory   
unsatisfactory  
� how effectively leadership at all levels in the school promotes learners’ spiritual and moral development;

outstanding   
good     
satisfactory   
unsatisfactory  
· how effectively the Islamic life of the school is monitored and evaluated;

outstanding   
good     
satisfactory   
unsatisfactory  
·       how well the governing body fulfils its role in relation to the school’s Islamic foundation;

outstanding   
good    
satisfactory   
unsatisfactory  
· how effectively leaders promote and facilitate the work of the Masjid on site;

outstanding   
good     
satisfactory   
unsatisfactory  
· how effectively leadership at all levels and the school promotes partnership with the Muslim community and wider community;

outstanding   
good     
satisfactory   
unsatisfactory  

School’s overall judgement: 

outstanding   
good     
satisfactory   
unsatisfactory  

How do you know?


What are the key Strengths and why?


What most needs improvement and what action is being taken?

.
Characteristics

Each grade is illustrated to assist schools and inspectors in distinguishing one category from another.  None give a complete picture.  They are to be used as a guide only, not as additional criteria.

	Outstanding
	The school’s leaders and managers are inspirational. Leaders at all levels instil a vibrant sense of purpose and commitment to the  Islamic ethos of the school. They are well informed on Islamic teachings. Effective systems are in place to enable others to develop and fully participate in shaping the Islamic life of the school. Leaders demonstrate an unerring focus on learners’ fullest personal development. They are compassionate and non judgemental. The inclusion of all is a central goal that is very effectively promoted and discrimination is tackled with vigour. Protecting the weak and vulnerable is a high priority. Highly efficient use is made of quality resources. Thorough monitoring and evaluation systems inform the school’s improvement programme. The governing body is well aware of the school’s strengths and weaknesses and deal with them openly and frankly. They make a major contribution to the development of the Islamic life of the school. Highly productive links exist with parents, the Muslim community and the wider community. 
-
 and the wider community.

  

	Good
	Leaders have a clear and strategic view for the Islamic dimension which is understood and supported by the school community. There is a strong focus on raising standards in Religious Education and promoting the personal development of learners. Weaknesses are accurately identified and tackled energetically. Consistent and effective systems are in place to support the development of the school’s Islamic life. Individual needs and faith stances of staff and learners are recognised, respected and valued. Resources are well used. The governing body has a good grasp of the school’s strengths and weaknesses. It has a significant and positive influence on the school’s Islamic ethos. Good links exist with parents, the Muslim community and the wider community to support the work of the school.

	Satisfactory
	Overall, leadership is firm, competent and committed to the raising of standards in Religious Education, the personal development of learners and securing the  Islamic  identity of the school but may be somewhat lacking in creative energy and drive. The school is orderly and management ensures that it runs smoothly and that routine procedures are followed, but time-honoured practices are not adequately challenged. Review procedures are in place but are not incisive enough to get to the root of all problems. Changes are often superficial. Resources for Religious Education are adequate but do not reflect the subject’s status in an  Islamic  school. Staff support the school’s  Islamic ethos but do not contribute to its development. The governing body on the whole ensures that the school meets its responsibilities as an  Islamic  school. Links with parents and the Muslim community are satisfactory. Overall learners’ progress in Religious Education is satisfactory and the school steadily rather than rapidly improves.

	Unsatisfactory
	Overall, leadership and management at the top have too little effect. It is sufficiently focused on raising standards and promoting learners’ personal development but does not consider issues to do with the  Islamic ethos of the school to be a priority. Learners’ progress in Religious Education and spiritual development is slow on many fronts. Several staff show a lack of interest and regard for all matters to do with the  Islamic  life. Even though the school may routinely hold acts of worship and other religious celebrations, management does not have a realistic view of the quality of provision. Resources are not deployed to support its work as an Islamic school because it does not have a well-ordered sense of its priorities. The governing body is remote from the school and the Muslim communities. Governors are largely unaware of the strengths and weaknesses of the  Islamic  life of the school. Links exist with parents and the Muslim communities but overall the school does not do enough to convey a clear view of what the school sets out to achieve as an  Islamic  school.




Collective Worship
How good is the quality of Collective Worship (Zohar Prayer)?

Schools must evaluate:

� the frequency and quality of the provision for Collective Worship; 
outstanding      
good   
satisfactory   
unsatisfactory  

· learners’ response to the school’s provision;

outstanding   
good     
satisfactory   
unsatisfactory  

· how well Collective Worship contributes to the spiritual and moral development of the learners.

outstanding   
good     
satisfactory   
unsatisfactory  

School’s overall judgement:

outstanding   
good     
satisfactory   
unsatisfactory  

How do you know?

Observations and interviews
What are the key strengths and why?

What most needs improvement and what action is being taken?

Characteristics

	Outstanding
	Collective worship is central to the life of the school and the whole school community. Vibrant acts of worship engage learners’ and staff interest and inspire deep thought and heartfelt response. Learners prepare and lead zohar prayer with confidence, skill and enthusiasm from their earliest years.The contribution of Collective Worship to learners’ spiritual and moral development is significant.



	Good
	There is an opportunitiy for learners to engage in prayer (Act of Collective Worship). Learners act with reverence and are keen to participate. They prepare and lead acts of worship with confidence. Staff regularly review the school’s provision and seek to improve it. The contribution of Collective Worship to learners’ spiritual and moral development is positive.



	Satisfactory
	Prayer (Collective Worship) is timetabled each day and follow a fairly routine structure.The provision for Collective Worship makes a satisfactory albeit limited contribution towards learners’ spiritual and moral development.



	Unsatisfactory 
	Provision is routine. Learners are uninterested in the prayer life of the school. Some are unwilling to participate and disrupt others when at prayer.  Staff are not alert to learners’ response and make little attempt to change provision or encourage involvement.The provision for Collective Worship is inadequate and possibly detrimental to learners’ spiritual and moral development.




D

CURRICULUM  RELIGIOUS EDUCATION

Achievement and standards
How well do learners achieve?

Schools must evaluate:

· the standards of learners’ work;

outstanding   
good     
satisfactory   
unsatisfactory  

� learners’ success in achieving challenging targets, with trends over time and any significant variations between groups of learners;

outstanding   
good     
satisfactory   
unsatisfactory  

· learners’ progress relative to their prior attainment and potential, with any significant variations between groups of learners;

outstanding   
good     
satisfactory   
unsatisfactory  
School’s overall judgement:

outstanding   
good    
satisfactory   
unsatisfactory  
How do you know?

What are the key strengths and why?

What most needs improvement and what action is being taken?

Characteristics

	Outstanding
	The standards learners achieve in RE are very high given their capability and starting points.  Results compare very favourably with those attained in similar schools. Almost all learners, including those with learning difficulties and disabilities, make at least good progress and many make very good progress. Performance in RE is outstanding in all key stages, and there are no unsatisfactory areas.  Very few learners under-perform.  Learners are gaining knowledge and understanding of religion (AT1) and an ability to reflect on meaning (AT2) at a very good rate across all key stages.  Their achievement in each attainment target strand is very high.



	Good
	Given their capability and starting point learners achieve high standards in RE. (Results    compare well with those from similar schools). Most learners, including those with learning difficulties and disabilities, make at least good progress and some may make very good progress.  Learners are gaining knowledge and understanding of religion (AT1) and an ability to reflect on meaning (AT2) at a good rate across all key stages.  They are achieving well in all strands of each attainment target.



	Satisfactory
	Almost all learners achieve standards in RE that are high enough given their capability   and starting points.  Results are close to the average for similar schools.  Most learners make acceptable progress and gain some knowledge, understanding (AT1) and some ability to reflect on meaning (AT2). Achievement across the strands of each attainment target varies.  There is some underperformance, but this does not affect many learners and is not substantial. There is some variability between RE and other core subjects.



	Unsatisfactory
	RE standards that learners achieve are not high enough when set against their capability and starting points.  Results compare unfavourably with similar schools.  Many learners under-perform to some extent, or more significantly and so make unsatisfactory progress.  Performance in RE is unsatisfactory.  The pace of learning is insufficient for learners to make satisfactory gains and they underachieve in one or both RE attainment targets. There is also underachievement in one or both key stages.  



	
	


Quality of provision 

How effective are teaching and learning?

Schools must evaluate:

· how well teaching is used to meet learners’ needs and curriculum requirements;

outstanding   
good     
satisfactory   
unsatisfactory  

· the suitability and rigour of assessment in planning, monitoring and informing learners’ progress;
outstanding   
good     
satisfactory   
unsatisfactory  

· the identification of, and provision for, additional learning needs;

outstanding   
good     
satisfactory   
unsatisfactory  

· the involvement of parents and carers in their children’s learning and development.

outstanding   
good     
satisfactory   
unsatisfactory  

School’s overall judgement:

outstanding   
good    
satisfactory   
unsatisfactory  

How do you know?

What are the key strengths and why? 

What most needs improvement and what action is being taken?

 




Characteristics
	Outstanding
	Teachers have a clear focus on promoting high standards and the fullest personal development of the learners. Teaching is stimulating, enthusiastic and consistently challenging. Activities and demands are matched sensitively to learners needs. Rigorous assessment procedures play a strong part in making and recognising improvements in learners’ work. Information about their needs and achievements is shared regularly between parents and staff.  Well-directed teaching assistants reinforce and support learning very effectively. Highly efficient use is made of resources, including external agencies. Parents and carers are well supported in assisting children’s learning. Learners are confident and flourish.

  

	Good
	Teaching is imaginative and focused on raising standards and promoting the personal development of learners. There is a common sense of purpose among staff. Learners’ diverse backgrounds are recognised and valued. Individual needs are well catered for and teaching assistants make a significant contribution. The level of challenge is realistic. Consistent and effective practices are in place for assessing work. Assessment is used by all staff to focus sharply on how well all learners are doing and to plan the next steps. In the foundation stage, child-initiated experiences and direct teaching are balanced well. Good links exist with parents, carers and external agencies to support learners.



	Satisfactory
	Teaching is accurate and consistent with guidance. Teachers have a secure understanding of the R.E. curriculum and its key skills. They seek to make work interesting and varied and they involve pupils productively. Planned teaching activities have sufficient challenge and clearly focus on expected outcomes. Teachers know what learners have achieved and base their plans on this information. Adequate provision is made for learners with additional needs. Parents and carers receive adequate information about the religious education provided and their child’s progress. 



	Unsatisfactory
	Teachers have an incomplete understanding of the religious education programme resulting in patchy coverage. Their sights are too low and goals set are too easy. Little or no account is taken of what learners already know or do not know. Tasks set are repetitive, lack purpose and not tuned to individuals’ needs. Insufficient use is made of assessment in planning learners’ work and teachers have too little knowledge of learners’ progress and achievements. Little or no effort is made to convey to parents what is taught in Religious Education or involve them in their child’s work. 




Learners’ needs and interests

How well does the Religious Education curriculum meet the needs 

and interest of learners?

Schools must evaluate:

· the extent to which the curriculum matches learners’ aspirations and potential, building on prior attainment and experience; 

outstanding   
good     
satisfactory   
unsatisfactory  

· the extent to which learners enjoy their work;

outstanding   
good     
satisfactory   
unsatisfactory  

· the extent to which the curriculum in Religious Education contributes to the spiritual and moral development of the learners;

outstanding   
good     
satisfactory   
unsatisfactory  

School’s overall judgement:


outstanding   
good     
satisfactory   
unsatisfactory  

How do you know?

What are the key strengths, and why?

What most needs improvement and what action is being taken?

Characteristics

	Outstanding
	Nearly all learners take a great deal of interest and pride in their work, involve themselves enthusiastically in their lessons. They readily demonstrate initiative and do not feel intimidated. They report very favourably on how much they enjoy R.E. The curriculum provided is engaging, stimulating and challenging. R.E. Curriculum time is allocated when learning can be maximised. The R.E. curriculum is socially inclusive and includes and respects the faith backgrounds of learners of other denominations and other faiths. 

Learners show curiosity, are imaginative, intuitive and understand what makes them who they are.  They are proud of their background and beliefs and have a strong sense of personal worth. They express their own views and beliefs with confidence and they value others’ beliefs.  They show an ability to listen, and give thanks.  They value and respect the Islamic tradition of the school and its links with the Muslim community(ies). They treat others with high levels of respect and know acutely that their behaviour always has consequences.  They show an ability to forgive and be forgiven.  They are alert to the needs of others and seek justice for all. They take full responsibility for themselves and their actions.  They are quick to congratulate others.

	Good
	Most learners enjoy their religious education a good deal, and this is demonstrated by their positive attitudes and enthusiasm for learning. They collaborate readily with others, often take the initiative, and feel free from intimidation. They take care over their work, involve themselves well in lessons and are keen to take part in the school’s activities. They report that they like R.E. a lot and speak warmly of it. Curriculum time is allocated when learning can be maximised. The curriculum is imaginatively and sensitively adapted to appeal to learners and meet their needs. 

Learners are reflective and inquiring.  They understand that religious belief and spiritual values are important for many people.  They show interest in the religious life of others, care and respect religious traditions and objects in the school.  They are secure and ready to express their own views and beliefs. They are considerate to others and caring to younger children and anyone in apparent need.  They show an understanding of right and wrong.

	Satisfactory
	Most learners enjoy religious education reasonably well, but there might be an absence of obvious enthusiasm or a small minority of disaffected learners. Learners feel generally free from intimidation and comply with requests, though they show only limited enterprise. The presentation of work, and learners’ participation in lessons and other activities, are adequate. Learners say they enjoy school. The R.E. curriculum closely follows the school’s programme; adaptations are made to suit learner’s literacy though not their faith backgrounds which are often ignored. Sufficient time, money and other resources are properly allocated. 

Learners can identify the religious aspects of their school and show respect for religious behaviour.  They respond to opportunities to take responsibility around the school and co-operate when the school raises funds or organizes activities to address the needs of others.  They have a sense of the wider world, other beliefs, other cultures, other peoples’ needs.  They show respect for other living creatures.

	Unsatisfactory
	Many learners are disaffected and/or intimidated and do not enjoy the R.E. provided. This is shown in unsatisfactory attitudes. Learners are often reluctant to co-operate with others and there is a low level of participation. Much work is reluctantly and poorly completed. Many learners speak about the subject without respect or affection and some are openly hostile to it. R.E. curriculum time is allocated and delivered in ways and at times which minimise learners’ opportunities to engage with the subject. Little attempt is made to adapt the R.E. programme to meet pupils’ needs and interests. Resources are limited and of poor quality. 

Learners are unclear about their own and others’ beliefs. They show little respect for the religious practices of others and for the religious life of the school.  Significant minorities of pupils behave insensitively and show little understanding of their behaviour on others.  In some cases children do not feel any obligation to support the school or become part of its community.  They show little interest in the needs of others, care little for the property of others and the school environment.


Leadership and management
How effective are leadership and management in raising achievement and supporting all learners in Religious Education?
Schools must evaluate:

· how effectively senior and subject leaders in religious education lead and support their staff;
outstanding   
good     
satisfactory   
unsatisfactory  
· how effectively performance in Religious Education is monitored and improved through quality assurance and self-assessment;

outstanding   
good     
satisfactory   
unsatisfactory  

� the adequacy and suitability of staff to ensure that learners are well taught;
outstanding   
good  
satisfactory   
unsatisfactory  

· the adequacy and suitability of the learning resources and accommodation, and

how effectively and efficiently these are deployed to achieve high standards;

outstanding   
good     
satisfactory   
unsatisfactory  

· how well equality of opportunity is promoted and discrimination tackled so that all learners achieve their potential;
outstanding   
good     
satisfactory   
unsatisfactory  

· the  effectiveness with which governors discharge their responsibilities.

outstanding   
good    
satisfactory   
unsatisfactory  

School’s overall judgement:



outstanding   
good     
satisfactory   
unsatisfactory  

How do you know?
Which aspects are particular strengths and why?

What most needs improvement and what action is being taken?

                                                      Characteristics

	Outstanding
	The leadership has aspirational views of what is possible and inspires all staff and pupils to achieve challenging targets. The improvement plan takes an imaginative approach to raising standards and improving provision for all. High priority is placed on appointing staff skilled in teaching Religious Education and on providing ongoing training and support. Leaders are confident and well informed. All available resources are effectively used to achieve the school’s goals. As a result of the leaders’ actions, the high levels of success have been maintained or very good improvements have been made. Very few learners under perform.



	Good
	The leadership has a clear sense of direction and understands how to bring about improvement. It is strongly focused on raising standards. The subject is organised efficiently and managed reflectively. There are effective plans to deal with the school’s weaknesses and resources are allocated well to facilitate this. All staff are clear about the purpose of Religious Education and have ready access to guidance, support and relevant training. Almost all learners achieve well and, despite minor inconsistencies in performance, there is an evident trend of good and improving achievement over time.



	Satisfactory
	The senior management has an adequate understanding of the direction in which to move forward and how to do so. Plans have sufficient focus and detail and resources are sensibly used. Most of the school’s strengths and weaknesses are clearly identified, but some minor issues may be overlooked. An adequate number of specialist R.E. teachers are deployed to cover the subject. Teachers new to the school are properly inducted and supported in the delivery of R.E. As a result of the leaders’ actions, the school has secured satisfactory standards of attainment for almost all learners.



	Unsatisfactory
	Senior leadership does not have an adequate strategy for eradicating weaknesses or raising achievement and in some cases raising standards in R.E. is not considered to be a priority. Plans for improvement are not well focused on what is to be done, and resources are not efficiently directed to where they are needed. There is an insufficient number of specialist R.E. teachers. Staff training is based on responding to advertised opportunities rather than an assessment of need. As a result standards are poor.




E


OVERALL EFFECTIVENESS

How effective and efficient is the provision of an Islamic education in meeting the needs of learners and why?
On the basis of the evidence of the SED 48 and the inspection process, 
Inspector(s) must assess and report on:- 
· the overall effectiveness of the provision for the Islamic life of the school; 
outstanding   
good     
satisfactory   
unsatisfactory  

� the overall effectiveness of the provision for curriculum Religious Education; 
outstanding   
good     
satisfactory   
unsatisfactory  

· the effectiveness of any steps taken to ensure improvements since the last inspection;

outstanding   
good     
satisfactory   
unsatisfactory  

� the capacity to make further improvements.

outstanding   
good     
satisfactory   
unsatisfactory  

What steps need to be taken to improve the provision further?

(During inspection Inspector(s) will also make an assessment of what the school needs to do to improve further:-)

School self-evaluation of overall effectiveness

Overall judgement:


outstanding   
good
satisfactory   
unsatisfactory  

How do you know?


.
Which aspects are particular strengths and why?

What needs improvement and what action is being taken?

Characteristics

	Outstanding
	Learners are given an experience of the values and beliefs of Islamic way of life and are given freedom to respond in ways they choose. The background of each learner is respected. All learners have a clear understanding of the school’s distinctive Islamic nature and are given opportunities to shape its life. Virtually all learners enjoy their religious education a great deal and make very good progress. Learners’ spiritual and moral development thrives. There is unequivocal and explicit evidence that the school is committed to mission even if this means it is at odds with secular values and expectations. Teaching is highly effective and the R.E. curriculum meets the needs and interests of learners very well. There is an unremitting and successful drive to keep standards moving upwards or sustain them at a very high level. The school has a very good idea of where it stands through its effective quality assurance procedures. Staff are excellent role models and morale is high. The school has made very good improvement and is working hard to maintain its position of strength. It is well regarded by parents, the wider community and the Muslim community(ies) with which it has constructive links.

	Good
	The school’s Mission Statement reflects the mission of the Trust. It is owned by staff and understood by learners. The school is a welcoming community. Learners relate well to each other, respect staff and are keen to participate in the spiritual and community life of the school. Inclusion of all learners has a high priority and very few under perform. Learners’ spiritual and moral development is progressing very well. Teaching is effective and the R.E. curriculum meets the needs and interests of individual learners well. The leadership’s strong commitment to good standards and promoting the school’s Islamic ethos is paying dividends. Staff are committed to the Islamic life of the school. The quality of care and guidance is good. Every effort is made to forgive misdemeanours and reconcile poorly behaved learners. The school has the confidence of parents and others and an important place in the Muslim community(ies) and good links with it.

	Satisfactory
	The school satisfactorily promotes its Islamic character, though may over rely on visual images to carry its message. Most staff support the Islamic life of the school and generally act in a manner consistent with the school’s mission statement. They show care for the learners and the learners show care for each other.  Acknowledgement is given to the variety of pupil backgrounds but may have limited influence on provision. Learners’ spiritual and moral development is soundly promoted and most participate in the activities organised by the school. Teaching of the Religious Education curriculum is adequate overall but may have areas needing some improvement. Leadership and management identify most of the improvements needed, making steady progress in dealing with them. Resources are adequate. Parents and the community are satisfied with the school overall, and it has adequate links with the Muslim community(ies).

	Unsatisfactory
	The school gives little indication of its denominational status. Staff show little interest in the Islamic life of the school and some choose not to involve themselves. Learners’ spiritual and moral development is neglected and likewise staff’s own professional development. Many learners do not enjoy their Religious Education and do not make adequate progress, or specific groups of learners are significantly disaffected and make poor progress. Learners’ individual needs are given minimal attention and/or are ignored. Leadership and management do not consider the Islamic ethos of the school to be a priority and do not give an adequate sense of direction. Resources are out of date and/or not efficiently used. The school is held in low regard by parents, the Muslim community(ies)  and local community. 
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� Inspection of First and Primary Schools will normally be conducted by one inspector






